








Reader’s Theater Exercise |l
Using Pauses to Increase Audience Comprehension

Remind students that when speaking from a written text, the use of pauses is not restricted by the printed
punctuation. Some sentences have long sequences and may contain too many words to be read aloud
comfortably in one breath. When this happens, the students need to break it down into smaller sections and
write in some extra punctuation marks to indicate where to pause for a breath. Usually the longer the
sentence, the more pauses one will make. A common code for pauses is the double dash (//).

Here are some guidelines to help students determine when and where to add pauses when they read
aloud.

1. Use pauses after phrases that begin with prepositions and adverbs. For example:
a. By the end of the class period, (pause) Stacey had fallen asleep at her desk.
b. Despite all John’s efforts, (pause) the team still lost the game.
c. Even if the students liked the fund raising project, (pause) it needed to be approved by the
teacher.

2. Use pauses when running down a list of items. To help the listener better absorb information, it’s a
good idea to add a short pause after each item in a series. For example:
a. We need scissors, (pause) tape, (pause) cardboard, (pause) paints, (pause) brushes, (pause)
water, (pause) and rags to make these drawings.
b. Before you can go out to play, you need to do your homework, (pause) clean your bedroom,
(pause) and take out the trash.

3. Use pauses before connecting words such as “but,” “or,” “and,” “because,” “however,” and so on.

For example:
a. Stephanie is a good student, (pause) but she does like to talk in class.
b. It’s snowing outside, (pause) so | want you to wear your boots.

Exercise 1 — Have the students read aloud the following quotes. The first time, they should read the quotes
without pauses. The second time they should read the quotes with pauses. Record their readings and play it
back to them to demonstrate the difference.

“Champions aren’t made in the gyms. Champions are made from something they have deep inside them — a
desire, a dream, a vision.” Muhammad Ali

“You can fool all the people some of the time, and some of the people all the time, but you can not fool all
the people all the time.” Abraham Lincoln

“And the Grinch, with his Grinch-feet ice cold in the snow, stood puzzling and puzzling, how could it be so?
It came without ribbons. It came without tags. It came without packages, boxes, or bags. And he puzzled
and puzzled ‘till his puzzler was sore. Then the Grinch thought of something he hadn’t before. What if
Christmas, he thought, doesn’t come from a store. What if Christmas, perhaps, means a little bit more.” Dr.
Seuss

?%‘my%%@)@g‘@ Exercise 2 — Have the students write a one-page composition describing their daily activity.

They’re to use proper punctuation and include (//) dashes where they want to include additional
pauses. Have each student read his or her composition aloud. The student audience will
evaluate the reading based on how well the student used phrasing and pauses.
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Reader’s Theater Exercise IV
Varying Tempo and Rhythm

The following is a passage from the newest Playbook® Reader’s Theater story,
The Great Rhyme Travel Machine, which we featured in this month’s e-newsletter.
(Please refer to the newsletter or our website for the complete synopsis of this imaginative
story about two students’ invention.) There are five character parts in this passage. The
reading level for each character part is identified below. Use this as a guideline for
assigning the character parts to your students.

Kelly — Stage 2
Marcus — Stage 3
Melinda — Stage 4
— Stage 4
Narrator — Stage 5

The students are to read through the passage aloud twice. For the first reading,
they should read it mechanically at one pace. Before they read the passage a second time,
instruct the students to mark their pages where they’d like to change the tempo of certain
words. They can use dashes (- - -) between the letters of the word, arrows («—) below the
word, or they can underline the word () to remind them where they want to slow
down or speed up. After they read the passage aloud the second time, ask them which
time they most enjoyed listening to the other readers. During which reading did they want
to learn more about the story? This experience will convey the importance of changing
the tempo or adding rhythmic variety to their reading skills.

Marcus Wait! That’s way too confusing! Let me put it into simpler terms. “We
read a special rhyme from a Rhyme Travel book. It brings back a
famous kid from history.” That’s easier.

Melinda We do have huge imaginations!

Narrator Suddenly, the main lights in the classroom flickered off. Oddly, the
string of old lights on the Rhyme Travel Machine flashed to life,
glowing in the darkness. The classroom desks rattled along with the
machine.

(All readers stomp their feet loudly for several seconds.)

Narrator The earthquake continued as the students stood in shock. After a few
moments the familiar sounds of the school building returned and the
classroom lights came back on. Then Melinda and Marcus heard a

beeping sound again. It sounded far away and close at the same time.
?g,kvm’ﬂﬁr@ ping g y

Continued....
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Reader’s Theater Exercise IV
Varying Tempo and Rhythm (continued)

Marcus What’s that?

Melinda (in disbelief) I think it’s coming from our project!

Narrator They both listened. Their twin eyes blinked wildly. They could hear
the sound very clearly though it was a bit softer now.
(softer)

Narrator Kelly was walking down the hall from Miss Chalk’s office just as
the machine made one last “beep.”
(very softly)

Kelly Are you guys okay? Miss Chalk sent me to check on you, and then
the power went out.

Marcus Kelly, you can’t fool us! How did you get those sounds to come out
of our machine?

Melinda That’s a pretty fancy joke, even for a skilled prankster!

Kelly What joke? I was helping Miss Chalk.

Melinda (alarmed) Oh my! There’s a silver book beside our machine! I'm
not kidding. Look!

Kelly Wow! Where did that come from?

Marcus Read what it says on the cover, Melinda. It didn’t appear until the
lights went out. You’re pretty smooth, Kelly.

Kelly [ did not put that there!

Melinda It says: Rhyme Travel Instructions. Please read carefully.

Kelly Read it! I want to hear it!

Marcus I’ll go along with the joke if we can all read it together.

Narrator The thick silver book was carefully opened. Inside, the writing

appeared to float across the pages like words on a computer screen.
The kids were stunned! Finally, they all took a deep breath and read
the first part together.
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Reader’s Theater Exercise V.
Gestures to Enhance Reading Comprehension

Described below are three exercises that will help your students develop a
better understanding of body language and how it can improve their
ability to interpret the meaning of a story.

Part 1 — Looking for Body Language

Sometimes we learn best by watching others. As a homework assignment,
students have one of two choices for observing techniques used by others to
convey meaning. Ask the students to share their assignments with the class.

a. Watch one short TV show with the sound turned off. Observe and
record what types of facial expressions, gestures, and other body
movements the actors used. Include an interpretation for the various
body actions. Classic vintage shows like “I Love Lucy” are especially
instructive when watching body signals, because of the exaggerated
style demonstrated.

b. Bring to class family photos or photo clippings of people from a
magazine or newspaper. Add a caption to each photo that interprets the
emotions shown through the people’s facial expressions, poses, and
physical proximity to each other.

Part Il — Interpreting Body Language

On separate slips of paper, write down the names of various animals, such as
mouse, lion, monkey, horse, duck, pig, dog, bird, and cat. Fold and put the slips
of paper in a container. Have the students randomly draw a slip of paper. One
at a time, each student’s task is to 1) create a pose of the animal, and 2) make
animal gestures and sounds. The rest of the class is to guess which animal the
student is trying to convey by the posture and gestures.

Part 111 — Which Character Am 1?
Select a Playbooks® Reader’s Theater story. Have the students read aloud the
story several times. Divide the students into small groups. Randomly assign a
character part to each group. Without mentioning the character’s
name, the group acts the part of the character using dialogue and
movement. The class attempts to guess the character.
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